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EDITOR'S NOTES

Some people thrive on change. They are
soon bored if, according to theirperception,
something new or different isn't on the
horizon. Others bemoan change. They
prefer things the way they are. They
perceive happiness as being nearby when
one’s life and activities can be routinized.

The golden mean between change and
changelessness is seldom reached. In the
church no less than in other organizations,
some change is necessary for efficiency and
sometimes for survival itself. This number
of ISSUES is therefore devoted to
presenting some data reflecting societal
changes and some id on how
adjustments can be made to give Christian
education a better fit (greater relevance) to
the society that exists today.

Marvin Bergman makes recom-
mendations on how to adjust teaching
activities to fit a variety of learning
situations. Luther Otto updates the reader
on trends in the American family and
comments on what those trends should
signal the church are changesthatitshould

make. Ewald Kane provides a concise
summary of the steps that a church must
take to assure itself that it is going where it
wishes to go with its Christian education
program, The editorial writers, book
reviewers and poet add related items for the
reader’s reflection and use. =~
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How About A Christian
Growth Consultation?

As we consider “Fitting Christian
eduction to a changing society” I have four
simple, intertwining suggestions for the
reader to consider. Together these
suggestions hold pr. mise of deepening the
Christian nurture efforts of a congregation,
as well as giving direction and substance to
the activities of the boards and full-time
staff (i.e. DCE) who give guidance to
Christian education programs of the parish.

First a few words of background. Some
vears ago I spent a morning with a DCE
who was serving a Lutheran parish in
Houston, Texas. In describing his ministry
he mentioned that 40% of his time was spent
in one-to-one, family, or small group
meetings with parishioners in which he
helped each person reflect upon and develop
specific plans for his/her spiritual nurture
in the coming year. Often this meant
clarifying the particular Christian
education needs of the persons, alerting
them to the parish offerings for the coming
year, and responding to any other personal
concerns they might have. This reflection
and planning meeting was then repeated
annually. From his perspective his calling
to the parish was to serve, in part, as a
spiritual nurture diagnostician who could
help people to keep growing in their faith
and in their ability to serve both within and
outside of the local congregation. I liked his
approach then and am still taken by the
importance and timeliness of such personal
interchanges, especially amid social
change that further isolates, compart-
mentalizes, and encourages church-going to
be just another spectator sport.

Now to the suggestions:

1. Institute an Annual Christian Growth
Consultation: The purpose of the
consultation would be to provide all
confirmed members of the congregation the
opportunity to look back on how they've
grown in their faith during the past year
and to identify present Christian nurture
and training needs in the coming twelve
months. Efforts would be made to connect
them to planned study opportunities or to
create specialized opportunities for them.
No other agenda! No pressure to sign a
financial pledge card or to identify how one
plans to serve the church for the coming
year.

2. Prioritize Staff Time for Parishioner
Consultations: Meeting with people about
their spiritual nurture needs takes time.
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Even though a structured process is
involved, unhurried opportunities need to
be available for the consultation leader and
others to feel comfortable with each other
and to develop a climate for personal
reflection and planning.

3. Equip Key Laity as Consultants: Some
lay people, by virtue of their professional
backgrounds and God-given gifts, have a
wonderful ability to put others at ease and
to help fellow Christians to identify their
nurture needs. With some specialized
training key laity could also be involved as
consultation leaders. In large congre-
gations a team of consultants would be a
necessity.

4. Develop a Systematic, Well-Structured
and Balanced Array of Christian Nurture
Experiences: In order to involve lay people
in meaningful Christian education
experiences, there needs to be some well-
planned, coordinated and systematic
approach to their learning opportunities.
Contrary to the common “smorgashord”
approach, I would encourage a 3-5 year
cycle of experiences that build upon each
other so that a person can “plug” into a
balance of doctrinal, Biblical, current
issues, and skill-training courses, each
lastings from 6-10 weeks (exceptions being
persons who would commit themselves to
longer experiences such as Crossways).
Paralleling this structured approach would
be special learning opportunities for those
with unique needs.

Four simple, intertwining suggestions.
Well, maybe not simple, but certainly
intertwining!

In our helter-skelter world where little
seems connected or lasting, how about an
approach to Christian education that takes
people seriously and attempts to provide
some direction, support, and substance to
their faith journey?

William Karpenko

Real Change Or
Running In Circles?

To tell classroom teachers that they live
in a changing society and that as a result
they will see dramatic changes in the
curriculum and methodology of their
classrooms will probably elicit a response
similar to “So what else is new?” Teachers
who have been around education for more
than a few years can recite an almost
endless list of innovations which have come
into the classroom and a list almost as long
of those which have gone. We have lived
through the advent of television and
tachistoscopes, of learning machines and
overhead projectors, of cassettes and VCRs,
of Apples and IBM-PCs.

Change that advances or improves
education we welcome. But as educators we
have seen too much change that more
closely resembles the proverbial “running
around in circles with our heads cut off.” In
reading instruction, for example, we have
moved back and forth between phonics
approaches and comprehension
approaches for decades. The much
maligned Dick and Jane readers grew out of
research which found that while children
could pronounce every word on the page,
they could not answer questions regarding
content. Basal readers were introduced to
teach silent reading and comprehension.
When it was discovered that many children
using these readers could not decode words,
basals were revised to give greater
emphasis to word attack skills. As a result
of these changes, test scores now show
improved decoding skills but poorer
comprehension. Next year two reading
publishers long known for their strong
traditional phonics emphasis will puton the
market substantially revised editions of
!;heir basals. Their major change is an
increased emphasis on comprehension. In
the meantime, others, reading experts as
well as critics, have offered us the language
experience approach, the individualized
approach, the systems, i.t.a. and organic
approaches. Popular in the sixties and
seventies, they have almost disappeared in
the early eighties. But they shall return
soon if recent news articles are any
indication.

And so we rush from one new idea to
another only to find ourselves on
bandwagons that are often the result of
sociological and political conditions beyond
our control and which do nothing to
improve education. Why do we permit
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ourselves to be pulled first one way and then
another? We do it because we are genuinely
interested in helping children learn, and we
believe that we can discover new and better
ways of teaching. But we also do it because
we are not knowledgeable enough about
history, philosophy, theory and research in
education to analyze the value and
potential success of a proposed new
curriculum or method. Too often we work at
what one of my colleagues calls the
“technician” level as opposed to the
“professional educator” level. We adopt
materials and methods without
understanding or seeking to understand the
philosophy or learning principles
undergirding the ideas.

If we really want to get off the bandwagon
going nowhere, we need tools to help us
understand the social and political forces
which often determine curriculum and
methodological change. We need skills to
evaluate proposed improvements in
resources, curriculum and methodology. We
can acquire these tools and skills by
studying history, sociology, philosophy,
and psychology (both the broad disciplines
and the specific application to education) as
well as child development, learning theory
and educational research. As Christian
educators we need also to continue our
indepth study of Scripture and theology.

Using the knowledge of these disciplines
we can then place a proposed innovation
into its historical, sociological, and
theological context. We can examine
research before implementing it in the
classroom. We can measure it against the
norm of accepted learning theory and our
own educational philosophy. No educator
can become an expert in all or even perhaps
one of these disciplines. But teachers can
learn to use the findings of scholars and
researchers to foree serious consideration of
proposed innovations; and college
personnel can do a better job of
communicating theory in terms
understandable to teachers. In other words,
teachers need to take seriously those
graduate courses filled with theory and
research. Instructors need to work with
teachers to make appropriate applications
for their classrooms. Together we can
bridge the gap between theory and practice.
This must happen if positive and purposeful
change is to occur to keep pace with our
changing society.

Priscilla Lawin
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The Pygmies’ Revenge

H.L. Mencken once concluded that in
order to insure a dramatic and recognizable
turn in American education the required
tonic was to hang the professors and burn
down the schools. In contemplating the
seriousness of this indictment, from a mind
that was noted for its reasoned articulation,
several questions occurred to me. First,
where is the sober reality that would
warrant such a radical conclusion, and also,
is the “Christian Education” alternative
also a “patient” requiring this dreadful
medicine?

Since the topical focus of this edition of
ISSUES is fitting Christian education to a
changing society, I am compelled also to
deal with change, an elusive and difficult
concept. Nonetheless, I have discovered one
tenuous thread that I hope will be helpful in
elucidating the role of Christian education
as it is confronted by increasingly rapid
change.

1t is a well known principle in sociological
discourse that the social institution of
education performs a conserving function
as a repository and transmitter of the core
values in a culture. This is also true of
religion as a social institution. Thus, in
treating Christian education as embodied
in our Lutheran schools, it must be
recognized that a dual function is being
performed in our schools. It is also the case
that the structuring of Christian education
reflects what is deemed desireable from a
values point of view. How social institutions
are structured is a clue to the
prioritization of cherished and desired
goals. So what is it about our structuring of
Lutheran education in particular that
might fall under the Mencken indictment?

If it is true that social institutions are
often impervious to change as a result of
institutionalization, then it follows that we
should pay close attention to our relative
ability to adapt to changes in the cultural
environment we share with the dominant
culture. Naisbitt's so-called megatrends
includes some of these structural change
requirements that he suggests will be
necessary in order to deal with the futurein
this culture. I am interested in his
projections concerning the shift from
centralized to decentralized structures, the
move from institutional help to self-help,
and the move from hierarchies to
networking as ways of organizing that will
help insure survival of institutions safely
into the future.

These forecasts should inform us about
the prerequisites that must exist before we
can even intelligently talk about Christian
education in a changing society. I mean to
say that if we compare the structures that
exist in our education environments with
the rudimentary requirements for
institutional participation in the future as
outlined above, we might find some
justification for the lynch mob Mencken
envisioned. It was noted earlier that our
schools serve both the religious and
educational needs of their students. What I
am suggesting is that the titular hierarchial
structures of our educational system, that
were in large part born out of the perceived
needs of our religious institutional
concerns, are not postured to make adaptive
changes when they are increasingly
required to do so. Another aspect of this
concern has to do with the status of the
teaching professional in our educational
structure. [ call your attention to the title of
this piece. Taken from Richard Mitchell’s
The Graves of Academe, the reference to the
pygmies is his perception of the regard for
teachers as pygmies or second class citizens
in education in general. You might add to
this the theocratic distinction that is
pragmatically made in our own educational
environment.

The title also suggests needed change
that would undoubtedly give teachers the
gelf-respect required to meet the challenges
of change head on, with dignity and resolve.
If it is true that it is the job of teachers to
teach what are considered to be
fundamental skills and values, then
teachers should know best how to do this.
Without the appropriate status to
accompany the primacy of their role, they
will probably not do their job very well. This
is especially significant for Christian
education, because the uniqueness of the
Lutheran school is the opportunity for the
provisicn of THE TRUE values education (a
trend that Naisbitt also suggests will be
increasingly important in a high-tech high-
touch culture).

We had best do better than merely trying
“to get by” in the confusion that change
brings. If Mencken is even close, that would
mean a lost opportunity for the true mission
to which we have been called.

Michael Woodburn




Which Methods of Religious Instruction
Are Needed Today?
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by Marvin Bergman
T T e e Y WR |

What are the most frequently used methods of
religious instruction today? In a national survey
based on arandom sample, 500 Lutheran elementary
teachers ranked fourteen methods of teaching the
faith on the basis of frequency of use during a week or
semester.!

games

lecture

contracts

television or video cassettes
memory activities

learning centers
problem-solving

group discussion

learners reading aloud from a text
story-telling

puppets and role-play
projects

individual study by learners
audio-visual resources

Analysis of the data revealed that the seven most
frequently used methods for teaching the Christian
faith named by Lutheran elementary teachers were:?

group discussion

memory activities

learners reading aloud from a text
lecture

story-telling

audio-visual resources
problem-solving

When a class of college students enrolled in an
elementary education program for Lutheran
teachers was asked to rank-order the same fourteen
methods of teaching in terms of their importance in
teaching the faith, the top seven methods named in
this mini-survey were:3

story telling

puppets and role-play
audio-visual resources
group discussion

games

projects

individual study by learners
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Though the samples sizes were not equal and two
different criteria were used as a basis of the rank
orders (necessitated by differences in teaching
experiences), several obsrvations can be made. Three
methods of teaching identified by both professional
teachers and college students were story-telling,
audio-visual resources, and group discussion. Three
of the methods named by teachers in the list of the
seven most frequently used methods—memory
activities, learners reading aloud from a text. and
lecture—did not appear in the students’ list. Four of
the top choices made by college students— puppets
and role-play, games, projects, and individual study
by learners— did not appear in the teachers’ rank-
order of the seven most frequently used methods. Of
the ten methods named by professional teachers and
by college students in their lists of the seven most
frequently use or most important methods, only
three were named by both groups.

Such differences are not unexpected. A review of
the field of religious education reveals that a large
number of teaching methods have been promoted as
new and exciting approaches to teaching the faith.*
Values clarification techniques, experimental
learning, case studies, learning centers, questions
based on Bloom’s Taxonomy, group discussion,
story-telling, learning contracts, journal writing,
programmed instruction, learning pacs or modules,
audio-visuals, concept teaching, discovery learning,
computer instruction, role-play, and teaching
through moral dilemmas are some approaches that
have been acclaimed as answers to the perennial
quest to find “sure-fire methods” of “turning on”
learners.

Why So Many Differences?

Why were a number of differences observed in
the two lists compiled by elementary teachers and
college students? Why do so many shifts in
methodology occur in religious instruction? Why do
discussions of the effectiveness of various methods
elicit such a variety of responses by teachers?

A number of reasons can be identified. A lack of
data identifying the most effective methods of
teaching the faith results in an absence of clear
guidelines. Because a teacher’s selection of methods
is related to a number of variables, such as the
background and developmental levels of learners,
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the subject being taught, goals and objectives, the
experience and skill of the teacher, and available
resources, a diversity of approaches to teaching is
assured. Another possible factor is a tendency to
teach as one has been taught.

A hunch by the writer is that there are two other
reasons which may also explain diversity in
teaching methods. The first involves differences in
teacher assumptions relating to the learner, the
learning process, the role of the instructor, and the
effectiveness of particular methods. Unexamined
assumptions especially will guarantee diversity. For
example, if one teacher assumes that a learner will
learn best by being told , while another teacher
hypothesizes that learning occurs chiefly through
discovery, such differences in presuppositions will
guarantee a selection of different methods.

A second factor which can result in differing
approaches to teaching and learning is the adoption
of different models of teaching and learning. For
example, if one sees the learner as an empty cup that
needs to be filled by the teacher, the selection of
methods that center in the transmission of
information would not be surprising. Or, if a
teacher’s perspective of the learner centers in the
development of one’s potential, methods that
promote self-awareness, personal affirmation, and
discovery would receive considerable attention.

How Important Are Methods?

Teaching methods impact upon learners and
learning in a number of ways. The selection of
methods, for example, communicates a teacher’s
values to learners. Chairs which are arranged in
a circle orin rows express what is valued by a teacher
in that teaching context. Methods reveal how
teachers view their relationships with students and
classes. Methods, for -example, can say, “I, the
teacher, am the master, and you are the servant.” Or,
a teacher’s methods can say to a class, “We’rein this
together.” Selection of methods can have a major
effect upon motivation, ranging between “I am doing
this because someone told me that I have to”” and “I
really want to find out more about this question.”

The significance of teaching methods also is seen
in the degree of communications that occurs in a
classroom. Whether learners are reluctant to
respond, or whether they participate in an open way
may be related to one’s choice of methods. Methods
determine the extent to which learners achieve goals
and objectives. The goal of stimulating moral
thinking, for example, through a lecture, may
actually result in the opposite effect and thwart
moral thinking (though one also can envision direct
instruction stimulating moral thinking in certain
contexts.).

The choice of methods also signals teacher
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recognition of differences in learning styles. While
some learners like to have key content synthesized
and packaged in discrete units, other learners thrive
on independent research and discovery. Providing
learners with choices when possible and offering a
variety of approaches to learning can help to achieve
a better match between a learner’s style and
methodology employed in a classroom.

Methods can express a teacher’s recognition of
major cultural shifts that affect teaching and
learning. That learners in schools today have been
shaped in a profound way by television means that
their style is no longer oriented as much to books and
listening as it is to images and involvement.

One’s choice of teaching methods affects the level
of interest and continued learning after the
completion of a learning experience or class.
Whether learners will read and meditate upon the
Bible after eight years of elementary school, four
years of mid-week school, or two years of
confirmation instruction, or never open the Bible
again can be related to methods of teaching and
learning.

Finally, methods of instruction can affect directly
the most important purpose of all in teaching the
Christian faith, that of teaching Law-Gospel.
Attempting to communicate the Gospel
monologically without it being related to the lives of
learners will be interpreted as irrelevant. Or,
focusing on strategies which largely involve
responses by learners may ignore an important
dimension of teaching the faith, that of proclaiming
and making a personal witness to the Gospel of new
life in Jesus Christ.

MODELS TO GUIDE METHODS SELECTION

If a wide selection of methods of teaching the
Christian faith can be observed, and if the choice of
methods is important, what kind of guidelines can be
identified? In the absence of empirical data based on
studies which investigated the effectiveness of
various methods, the most helpful approach to the
selection of methods in the opinion of this writeris an
identification of instructional models which are
consistent with the major goals of teaching the
Christian _falth. After identifying the components of
two peachmg models, attention will be directed to
naming several approaches and methods which
i]lgstrate methods needed in religious instruction
oday.
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¢ A Faith Development Model

In an exploratory study, attention was directed to
five phases in faith development.5

1. Being in the Presence of Believers

One who is baptized finds selfin the context of a
body of believers where faith is nurtured through
Word and sacraments. Here the language of
relationships is critical, for it is through
relationships that one experiences recognition as
a person, love, and acceptance. Through the
worship, lifestyle, words, values, teachings,
witness, and actions of a Christian family and
community, a learner is directed to the core
reality in all of life, God’s revelation in Jesus
Christ. It is in the lives of peole that one senses
the presence of a living Lord.

Methods of importance to this faith development
are those which promote communication and
relationships. “Ice-breakers,” celebration of
special events, values clarification activities,
disclosures of personal experiences by teachers,
sharing of reactions to events in a community,
activities designed to promote relationships
within the class, and retreats are samples of
teaching approaches that can promote the sense
of belonging in a body of believers.

2. Being Shown the Evidence of Faith

In this phase of faith development, one is
introduced to the key events and persons of the
Scriptures, the creeds of the church, the doctrines
of the Christian faith, the traditions and history
of the faith community, hymns and prayers,
and experiences of worship, learning, witness,
service, and support by members of a body of
believers. The focus is being introduced to the
roots and key building blocks of the Christian
faith.

Possible teaching methods related to this phase
of faith development include the telling of Bible
stories, the teaching of Biblical and theological
concepts, the celebration of important church
festivals, engagement in worship and the
practice of prayer, reflection upon the story of
God’s people through the centuries, helping
young learners read from the Bible, memory
activities, viewing films, filmstrips, and video
cassettes, reading resource books, preparing
reports, and making a presentation or lecture.

3. Being Invited to Express One’s Own Faith

The focus is providing learners with
opportunities to respond to the Word of God and
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express in words and deeds what one sees and
believes. Learners need to practice the skills of
saying what it means to be followers of Christ
and what the Gospel offers every person. Value
choices, moral decision making, and setting
priorities for investing time and talents need to
be placed on the agenda. Skills in the practice of
prayer, worship, Bible reading, evangelism, and
service to others are to bedeveloped. Oneis called
upon to affirm baptism and the magnificence of
God’s grace in the struggle to find a role in
church and society.

Sample teaching strategies that may be
employed include questions formulated on
various levels of Bloom’s Taxonomy, especially
application, analysis, and synthesis; exploration
of personal meanings of the creeds and
confessions of the church; student research of the
Bible or other sources; participation in
simulation games; the writing of scripts for a
filmstrip or puppet play; and the selection of
photos or magazine pictures to express concepts.

Facing and Interpreting Life’s Involvement as a
Believer

A learner can go beyond expressing personal
meanings by interpreting all of life’s events, the
gains and losses, the joys and sorrows, sin and
forgiveness, death and resurrection. One seeks,
ponders, reflects, questions, considers, prays,
discusses, shares, investigates life’s eventsin the
light of God’s revelation. Personal discipleshipis
related to the mission of Christ’s church. At
times, one engages in a critique of self, others,
and the church in the quest for meaning relating
to work, school, family, church, and the larger
community.

Teaching strategies that relate to this phase of
faith development include forums for discussing
issues, small group sharing, issue-oriented Bible
studies, writing activities such as letters,
newspaper reports, or poems, the making of
video or audio cassettes, one-on-one counseling,
research projects, and field trips.

Committing One’s Life to Work for a Cause as
Christ’s Servant

Being surrounded by a multitude of needs and
opportunities for addressing those needs,
Christians are called to make a commitment to
assume specific responsibilities to serve Christ
and His world. This sense of calling brings with
it questions related to assessing the demands of
the task, the adequacy of one’s resources to
respond, and the situation in which one’s calling
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is to be lived out. One works with others in the
search for expressing faith, engaging in service,
and achieving justice in the context of human
deprivation and evil.

Methods of teaching and learning that may
serve to stimulate this facet of faith development
include case studies, participation in service
projects, specific instruction in the theology of
vocation, recognition of the ministry of the laity,
development of support groups, tutoring by
respected leaders, and learning events designed
to explore the important roles of youth and
adults.

e Sharing Our Story and Vision Model

A teaching model based on the image of every
Christian being engaged in a faith journey which
was developed by a Christian educator includes five
steps.® Illustrations of possible approaches to
teaching related to each step are included.

1. Looking at Life

The focus is the present context which directs
attention to particular feelings, events,
experiences, meanings, values, beliefs, or
attitudes within the learner’s frame of reference.
For example, in working with a group of fourth
graders, a teacher could initiate the discussion
by asking learners to draw a picture of a fight
which they had recently. Focusing on the what,
members of the class may be free enough to tell
about the fights described in their pictures. The
beginning may be as simple as a single question
or a display of a picture.

2. Sharing Our Lives

The intent of this step is to engage participants
in reflection and group discussion by exploring
the circumstances of the event identified in the
previous step. Evaluating why this happened at
this time may be one purpose. Learners can also
be helped to explore actions in the past, recalling
experiences and using their memories to identify
factors related to the action. The future also could
be explored, with students identifying possible
consequences of an individual’s actions. In
discussing personal fights, teacher and learners
could list reasons for fighting, followed by a
rank-order of the three most important reasons.
At this point individuals may become more
aware of their own stories and involvement in
conflict.
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3. Exploring the Story

Here the teacher’s task is that of introducing the
Biblical story related to the topic being explored.
Through a variety of presentation modes, the
Biblical story that correlates with the focus can
be presented. For example, after rehearsing the
events of the conflict between Esau and Jacob in
Genesis 33, a role-play could help to recreate the
scene of Esau’s vow of vengeance and Jacob’s
flight. The key is involvement by learners in the
story which will lead to a greater awareness of
the number one human problem, our sin.

4. Sharing the Vision

The stories of Scripture serve three basic
functions, namely, confronting us and
identifying sin in our lives, announcing God’s
response to our need for forgiveneess and life,
and presenting directives for new ways of living.
In stark contrast to human degradation, God’s
saving actions provide consolation and
affirmation. The story of Esau’s and Jacob’s
struggles needs to be continued by a rehearsal of
the reconciliation of the two brothers in Genesis
33. This, in turn, can serve as a signpost to the
greatest reconciliation of all, God’s
reconciliation of the world in Jesus Christ.
Sharing the vision of His story through
filmstrips, character studies, role play, story-
telling, a dialogue, or the writing of a skit can
direct learners to the Good News of God’s saving
work in Christ.

5. Living Out Our Faith

At this point, learners are ready to see the
connection between the Biblical stories and their
own lives. How faith is lived when shaped by the
Biblical vision serves as the focus of this step.
Ways of living faith are explored, with the intent
being to decide on future actions that will
appropriately express the Biblical story. Possible
teaching-learning activities include a five
minute discussion of “What a person can do
when someone wants to fight” or a short writing
activity. “With whom can I make up today?”’ and
b ¢ want to say ‘T'm sorry’ to...” are other possible
topics.
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Several Approaches Needed

What kinds of methods of religious instruction are
needed today? What is needed is a selection of
methods based on an identification of the most
important criteria. To initiate a needed, on-going
discussion, consider the following list.

1. Methods of religious instruction that are selected
in the light of a teaching model whose aimis the
development of faith.

2. Teaching methods that build a sense of
community and stimulate a feeling that we're in
this together as Christians.

3. Methods that enable teachers to deliver their
own learnings, knowledge, perspectives, values,
experiences, and Law-Gospel witness in ways
that make an impact upon learners.

4. Methods that involve learners at all pointsin the
teaching-learning process and elicit faith-life
responses which reveal achievement of goals
and objectives.

5. Methods that stimulate interest and a desire for
continuing growth and development as Christ’s
servants and witnesses.

Endnotes
IMarvin Bergman and Norris Patschke, “How is Religion
Taught in Lutheran Elementary Classrooms?” Lutheran
Education, 115 (January-February, 1980), 169.

2Ibid.

#Ibid.

1Method in this discussion is defined as an event or a series of
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Move in Grace and Wonder

for Susanna
on her christening
November 23, 1980

Little pilgrim
small voyager,

these quiet
and brimming waters
full of grace
bathing you in light
sequester you
in this gentle harbor
of home and friends

We surround you now in love
and journey with you always
as you touch the stars
and atoms of the cosmic
seas
and move in grace
and wonder
among human hearts
and touch our common God

We kiss you now in slumber
dreaming the great dream
of life together
and wish you well,

small voyager,

little pilgrim...

J.T. Ledbetter

11



THE CHANGING AMERICAN FAMILY

by Luther B. Otto

Some of the most hotly debated issues in our
society over the past decade—including the abortion
controversy, sex education in schools, and minors
access to birth control information and services—
have focused on changes in American family life.
The changes spill over to affect legislation, court
decisions, the development of new products and
services, and advertising strategies that appeal to
single-parent and dual wage earner families.
Changes in the American family are so dramatic
that there is speculation in the family literature
about whether the institution of the family will
survive.,
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The Christian Church has an abiding interest in
families. In this article I identify important changes
in American family life and suggest implications for
the teaching ministry of the Church. My thesis is
straightforward: changes in the family represent
opportunities for Christian education.

First Marriage

The pattern of first marriages for today’s young
people is more similar to the marriage patterns atthe
turn of the century than to the pattern of marriages
contracted in more recent years. Women were 23
years old when they first married in 1900, were only
20 years when they married in 1950, but marry at age
22 today—closer to the age at first marriage of our
grand-and great grandparents. So, also, at the turn
of the century one of nine women did not marry by
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age 45 and, today, one of ten do not marry by that
age. At mid-century only one of thirty-three women
did not marry by age 45. Again, the patternis similar
to that at the turn of the century.

People no longer believe that getting married is
better than remaining single. Twenty-five years ago,
half of all Americans disapproved of people who
decided to remain single. Today, only one of three
Americans disapprove; and today’s mothers report
that it would not greatly bother them if their children
decided not to marry. The attitude that it is best to
marry has weakened. Nonetheless, nine of ten high
school seniors (84 percent of males and 90 percent of
females) want to marry; and the same proportions
believe they will stay married for life. Nearly all
young Americans value family life, but the trend
among both parents and young people is to accept
single life as a viable alternative.

Marital Disruption

Divorce rates have moved steadily upwards since
the beginnings of our society. Today, two percent of
all marriages annually terminate in divorce. If
current rates continue, half of all marriages will end
in divorce.

Divorces occur much earlier today. Of couples
married in 1952, nearly one-third divorced by their
25th wedding anniversary. Of couples married five
years later, in 1957, nearly one-third divorced by
their 20th wedding anniversary. Of couples married
in 1962, another five years later, nearly one-third
divorced after only 15 years. Finally, of couples
married in 1967, another five years later, nearly one-
third divorced after only ten years of marriage.
Twenty-five years ago it ook nearly 25 years for one-
third of married couples to divorce. Today it takes
only ten years.

Marriages also end when one spouse dies. Our
society has enjoyed more than a century of declining
mortality rates and, for that reason, there was a
sustained 100 year decline in marital disruptions
leading up to 1960. The mortality rate fell faster than
the divorce rate rose. That changed in the 1960s
when the divorcerate suddenly doubled and began to
outstrip the decline in mortality. Today, the rate of
disrupted homes is near the all-time high, and the
principal cause is divorce.

Increases in divorce rates are sometimes
interpreted as signs that the quality of American
family life is deteriorating and that marital
happiness is on the decline, but there may be other
reasons for the high divorce rate. Today’s married
couples report not lower but higher levels of marital
happiness than married couples reported in the past.
Interestingly, the same studies indicate an increase
in the proportion of people who feel that there are
problems in their marriages. Higher levels of both
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reported marital happiness and marital problems
suggests that people may be more attuned to their
marriages today. Couples may have higher
expectations for their marriage and, because they
do, they may be less tolerant of marital difficulties
than they were in the past. They also may be more
ready to accept divorce as a solution to problems.

Negative attitudes towards divorce have declined
as couples have increasingly accepted divorce as a
solution to marital problems. Twenty-five years ago
half of all women agreed that parents should stay
together for the sake of the children evenifthey don’t
get along. Today, more than four out of five disagree.

Social attitudes have been codified into marital
laws that made divorce easier. The first no-fault
divorce law was passed in California in 1969, but
today nearly all states have adopted some form of no-
fault divorce. No-fault divorce laws remove some of
the stigma of terminating relationships.

No-fault divorce laws have changed the main issue
of what divorce is all about. The viability of a
marriage and the sanctity of the marriage bond have
become less relevant. The division of property and
child custody rights have become more important.
The incidence of family litigation cases have
spiralled upward, and the cases typically involve
issues of property settlement or child custody, not
whether a divorce will be granted.

Children of Divorce

Perhaps the most serious consequence of divorceis
its effect on children. Entanglement of children in
broken homes is not a recent development. Nearly a
third of all children born during the first half of this
century lived in a broken home sometime before they
were 18 yearsold. Today, one of three children (two of
three black children) lives in a broken home some
time before they are 16 years old. Nearly one and one-
quarter million children experience the turmoil of
divorce each year.

Most children of divorced parents live with their
mothers, and the majority live in a home without a
father for at least five years. If current trends
continue, nearly half of all children in our society
will live part of their childhood in a home without a
father. Living in a fatherless home does not
necessarily end if the mother remarries because
between a third and a half of children whose mothers
remarry live through a second divorce before they
themselves become adults.

Remarriage and Reconstituted Families

Most people who divorce later remarry. Indeed, the
remarriage rate following divorceis higher than first
marriage rates in our society. Nearly half of all
marriages are remarriages for one or both partners
In one of five marriaged couples oneor both partners
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were previously divorced, and many remarriages
involve partners who have been married more than
once.

Remarriages occur soon after divorce. Half of all
women who divorce while they are young remarry
within three years, and two-thirds remarry within
five years. Men remarry somewhat earlier. The facts
that most young people plan to marry, that most
count on marriage and family life for their greatest
satisfactions, that the levels of reported marital
happiness have increased even though levels of
reported marital problems have also increased, and
the fact that most divorced people remarry all
suggest that marital disruptions originate in
dissatisfaction with a specific spouse rather than in
disillusionment with the institution of marriage.

In the early part of this century, remarriages
usually involved widows or widowers—people whose
spouse had died. Today’s remarried families usually
involve divorced persons, not widows or widowers.
That makes today’s reconstituted families more
complicated. Former spouses are still alive; and
children from former marriages often live with the
former spouse. In four of ten remarriages of parents
in their thirties, one of the partners—usually the
husband—has a son or daughter from a previous
marriage living somewhere else. In these cases the
parent-child relationship, which our society has
traditionally honored as inviolable, is split across
geographically separated households.

Relationships in reconstituted families become
especially complicated when both spouses were
divorced, sometimes more than once. One or both
may have children from previous marriages, and the
couple may have children from their marriage. The
complex family configuations that arise from
divorce and remarriage add responsibilities and may
introduce new conflicts and tensions, particularly
for children, because children are the main
connecting links between former spouses and
current families. Interpersonal relationships are
complex in reconstituted families. The complexities
suggest why divorce rates for remarriages are higher
than divorce rates for first marriages.

Working Wives and Mothers

American women have always worked to provide
for their families. However, as late as 1940 only one
in four women (16 years old and older) and just one of
seven married women were employed. Today, more
than half of all women work outside the home. The
proportion of women working has doubled.

Not single women but married women account for
most of the increase in female employment; and the
greatest increase took place among mothers of
preschool children. At mid-century only one of nine
married women with children under six years old
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were working; but today nearly half of married
women with preschool children are working—a four
and one-half fold increase in 35 years!

Employment of wives and mothers outside the
home has been one of the most dramatie changesin
benefits and problems to the American family. The
benefits include higher standards of living. Wive’s
incomes have made dreams come true; purchase of a
home, college education for children, home
appliances, travel, a cushion against husband’s
unemployment, country club memberships, early
retirement, and resources with which to start asmall
business. On a nationwide basis families with both
husband and wife working have average annual
incomes of $30,000 compared with $21,000 incomes
for families where wives do not work—a 40 percent
difference.

There are also costs associated with working
mothers. Employment of mothers has changed child
care arrangements. The trend is clearly away from
homebased child care. Over the past 25 years child
care in other people’s homes doubled and use of
group care centers tripled. More than half of
employed mothers pay for child care, as do two-
thirds of mothers who work full-time. More
unmarried women than married women buy child
care services, and unmarried mothers—the group
that can least afford it—are the biggest users of
group care centers.

Changes in Household Structures

Family households have become smaller and less
complex, and there is a pronounced trend toward
independent living.

The first census of the U.S. population was taken
in 1790, and at that time an average of nearly six
persons lived in each household. Since the first
census there has been a steady decline in the size of
households such that by 1980 the average number of
persons per household was less than three—half the
size of households 200 years ago. People live in
smaller households today.

The decline in household size has been
accompanied by a substantial increase in the
number of singleperson households. In the first
census only one of twenty-five households was
occupied by a single-person. In thelast census, onein
four was a single-person household—six times as
many as 200 years ago. The number of new
households has been growing more than twice as
fast as the population. Today, more people live alone.

The trend toward independent living takes many
forms. More than ever before, young people leave
home after finishing high school but before they
marry. They set up independent living
arrangements on their own or with friends. Young
people who do not marry also live alone. In 1950, one
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of ten men and one of nine women who were 25 to 34
years old and never married were living alone. Since
mid-century those percentages have increased
fivefold. Today, nearly half of 25 to 34 years old
never-married people live in independent
households.

The most universally accepted form of
independent living is the custom that at marriage
people set up a new household. But it wasn’t always
that way. As late as 1950, one of ten newly married
couples lived for a time in a parental hcusehold
before setting up a household of their own. Today,
that is true of only one in fifty married couples.

Other forms of independent living involve retirees
who, more than ever before, stay in their own homes,
relocate in an apartment, or move to a retirement
community rather than move in with children.
Spouses, usually husbands, move out after a divorce
and set up their own household rather than move in
with others. Never-married, separated, and divorced
mothers increasingly occupy separate households
for themselves and their children rather than move
in with others. What these forms have in common is
the trend to live independently rather than depend
on an already established household.

The traditional living arrangement for the elderly
has always been for older people to live in their own
household apart from their married children. Today,
even more elderly live alone. At the turn of the
century, one of six married couples 65 or older lived
with a married son or daughter. Today, only one in
one hundred elderly couples share living quarters
with a married child. The custom of elderly couples
moving in with their children in our society has
almost totally disappeared within our lifetimes.

Single Mothers and Poverty

Many changes in American family life affect
women most directly. These include higher divorce
rates, higher rates of out-of-wedlock childbearing,
lower rates of legitimizing out-of-wedlock births by
marriage, lower adoption rates, higher rates of
mothers rearing children born out-of-wedlock, and
declining rates of first marriage and remarriage.
These contribute to another change: higher rates of
unmarried mothers living alone.

Households headed by women with children have
become common. One of five households with
children in the United States has minor children
headed by a single mother—twice as many as in
1970, and three times as many as in 1960.

Father’s absence is often cited as potentially
deleterious to children’s development, and that may
be; but father’s absence is not a family’s only
concern. Lack of time and money are other serious
problems faced by female household heads. Single
mothers report higher levels of stress than do most
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other people, and probably for a good reason. Single
mothers don’t have much time, and they don’t have
much money.

Today’s single-mother headed households are
poverty stricken. Half with children under 18 years
old and two-thirds with children under six years old
live below the poverty level. The median income of
female-headed families with children eighteen years
old is $9,500 while the median income for two-parent
families is $26,500. Thus, female-headed families
with children under eighteen years old live on one-
third as much income as many families headed by
husbands and wives. Six times as many families
headed by single mothers as two-parent families live
below the poverty live; and the younger the children
are, the higher the percentage who live in poverty.

It’s tough to earn a living as a single mother.
Virtually all working mothers have the problem of
managing competing demands on their time, of
arranging child care, and paying for child care. But
for single mothers those problems are intensified.
Single mothers have less time, less by way of
financial resources, and fewer relatives they can
depend on. Many single mothers are poorly prepared
for the job market. Some were housewives or part-
time workers before they divorced. Others are young,
never marry, and have little by way of education or
training. They may be high school dropouts.

Today’s single mother is poor and hurting. She
seldom has the personal resources to climb out of her
poverty. Her most likely escape from poverty is
remarriage. Unfortunately, the divorce rate for
remarriages is higher than the divorce rate for first
marriages.

Change as Opportunity

Changes in the family represent opportunities for
Christian education. The challenge to the Church is
to identify the opportunities and to respond
creatively. Educators can function as important
catalysts in developing models that meet those
needs.

To suggest that the Church can do more is not to
ignore ministries to families in which parishes
already engage. In the past vanguard parishes
extended ministry by appointing Visitation Pastors,
Directors of Christian Education, and Directors of
Youth Ministry; and some are establishing Directors
of Family Ministry today—an exciting prospect.
Parishes are making more use of Lutheran Family
and Social Services and better use of community
counseling services. Parishes are offering
transportation for young people, programs for
singles and the ageds, and day care services for
working mothers. These are but examples of
enlightened responses to changing family
circumstances.
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Nanny and Isaiah

Learn to Share Jesus
Teaching Children How to Witness

A unique videocassette that teaches youngsters
to share their faith! Not through lectures or abstract
theories—but through delightful puppet characters who
demonstrate what witnessing is all about: sharing the
Good News of Jesus!

Meet Nanny and Isaiah. They’re determined to be the
“stars” of Evangelism Week at their Sunday school. With
their “Incredible, Supercolossal, Do-It-Yourself Evangel-
ism Kit,” Nanny and Isaiah become Wonder Witness and
Mighty Mouth! The only thing they overlook in their plan
is the Holy Spirit. . .

This new videocassette program consists of five
segments—each approximately eight minutes in length.
Twice during each segment, you’ll have an opportunity for
additional reinforcement through the questions and
activities in the 48-page Teachers Guide. Your Teachers
Guide also provides suggestions on how to use the video
during a 5- or 10-day VBS, during Sunday school, and a
variety of other Christian education programs.

The experiences of Nanny and Isaiah, as well as the
suggested activities, will help your youngsters learn to
share their faith, not just during an evangelism week, but
as a natural part of their daily lives!

This year introduce your
youngsters to Nanny and Isaiah.
And help them develop the most
important skill they'll ever learn!

Nanny and Isaiah Learn

to Share Jesus
(videocassette and 48-page Teachers Guide)

$39.95

VHS 87TMT0241

Beta I 87MT0242

Beta IT B7MT0243

Videocassette rental: $15.00
(rental period is 2 weeks)

O

Contact your Christian Supplier
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But families need more help. Change challenges
the Church to revaluate its priorities and recommit
its resources. Change in the family challenges the
Church to revitalize its ministry to families.

How can the Church be proactive in family
maintenance, not just reactive in family
disintegration? Parishes can be most effective by
enhancing Christian education programs that
prepare and nurture healthy family living. Divorce
rates are distressing, to be sure; but the fact that
divorces occur increasingly early suggests that the
Church target efforts to strengthening its premarital
programming. The high rate of births to
unmarrieds—one of five births—underscores the
need for both young men and young women to learn
sexual responsibility. The fact that three of four
children born out-of-wedlock are born into poverty
extends the need for young people to learn the
obligations of parenthood.

It would be a mistake to conclude that Christian
education programming should focus on the young.
The first need in many parishes is to consider how
family issues relate to the parish understanding and
practice of ministry. Generally speaking, that is an
adult issue that adults dare not shirk. A related need
is for parishes to establish how they can address
family issues sensitively.

A recent Congressional Research Service report on
family problems concludes, in part, that “no simple
answers exist.” For lack of quick-fixes, the Church
must coordinate its efforts to develop more effective
models of ministry to families. Colleges and
seminaries can enhance family studies curricula;
design continuing education programs for clergy,
educators, and laymen; and develop resources for
parish use. Conference program committees can
seize the opportunity to schedule papers on the
theology and practice of ministry to families.
Parishes can implement and evaluate different
forms of family ministry; and those with model
programs can schedule workshops to share their
experience with others.

Fortunately, parishes need not go it alone. There
are resources available, and at the top of the list are
the well-trained, dedicated, and experienced teachers
with which our church is singularly blessed.
Educators have both a personal and professional
interest in family well-being. They can apply their
expertise by taking the initiative to sensitize
parishes to family needs and by tooling-up to use
their gkills in developing programs that meet parish
and community needs.

There are other resources that parishes and
educators committed to extending ministry to
families might profitably consult. Over the past two
decades departments of continuing studies at many
state universities have sponsored annual
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conferences on building family strengths. These
symposia are excellent forums in which tolearn (and
share and present) models of effective family
programming. Educators and parishes interested in
ministry to families might consider individual or
organizatonal membership in the National Council
on Family Relations—an association of teachers,
researchers, counselors, therapists, clergy, and other
professionals who are committed to enhancing the
quality of family life. The Mormon Church (Church
of the Latter Day Saints) has long emphasized
family education, and parishes may benefit by
learning more about the Family Home Evening
Program—a refreshingly old idea.

The largest cohorts born in the baby boom have
now married but will not reach the prime ages of
divorce until later in this decade and the beginnings
of the next. That means that the number of divorces
will further increase, not decrease, in the near future.
The problem of fractured families is not about to go
away.

There are indications that people await and will
respond to family ministry initiatives. Scholars
assure us people are “tuned-in” to their marriages
and continue to value marriage and a satisfying
family life. The success of secular support groups—
Mothers Without Custody, Parents Without
Partners, Fathers Who Care, the Stepfather
Association of America, the Committee for Single
Adoptive Parents, and the National Single Parent
Coalition—suggests an opportunity to make
“fellowship” real and alive for family fragments
living alone—the young and the elderly, the
unmarried, the separated, and the divorced. Single
mothers are today’s Biblically poor, those whom
society is passing by. They above others need to
share in the Church’s wealth and treasure: the
assurance that the Heavenly Father is lovingly
disposed towards them, and the experience of that
reality as full and accepted participantsin the Body
of Christ.

The Church as a human institution struggles in
finite forms to give living testimony to the Father’s
love that sustains it. Changes in the family
challenge the Church with opportunities to develop
new forms for expressing the faith it professes.
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What Shall Our Schools
and Parishes Teach?

by Ewald Kane

Our ever-changing ways and rapid pace of life
continue to cause us to rethink that which we would
teach in our parishes and schools. It is obvious also
that the wealth of factual material is overwhelming
and selections need to be made. Changing social
issues call for new insights into our faith.
Sengitivities over personal relations lead to
development and refinement of techniques that can
be learned for enhanced individual relationships.
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How does the Christian education program at all
levels dea} with such concerns as drug abuse,
computer instruction, retirement planning, high
tech survival, ecological balancing and an inflated
economy? We hear of such changes as fusion
power, memory pills and human brain transplants
being on the horizon. What knowledge, skills and
behaviors should we select and emphasize in our
teaching of religion? The classical question of “What
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knowledge is of most worth?”’ certainly applies to the
church as it equips today’s saints for a life of
servanthood.

Philosophy and Objectives Should
Guide Choices

Basic to considering what we should teach is an
understanding of a particular type of philosophical
system, that of theistic idealism. Its ontology, or
nature of reality and truth, centers in the Holy
Scriptures, where God is revealed as Creator and
Redeemer of mankind and the universe. Its
epistemology, or theory of knowledge, is fixed. We
know truths about God which do not rest upon other
claims to knowing for the assertion of their truth. Its
essential theories of value are objectivistic, that is,
they have certitude and are absolute. They have been
established by a loving Father who “will have all
men to be saved, and to come unto the knowledge of
truth” (I Tim. 2:4). He also has instilled a conscience
in His foremost creation which provides direction for
our human living experiences.

The philosophy and belief system we adopt
(Wingo, 1974, 8) paves the way for establishment of
distinctive purposes and goals. It is the vehicle called
curriculum which then travels upon the road of
learning. Curriculum has countless definitions but
let it suffice here to say it is a plan for the education of
the learner, or, itis that which has been planned to be
experienced (Taylor, 1965, 62). In the broadest sense
it includes also all unplanned activities in the formal
learning setting. The Christian perspective is that
«...all aspects of the curriculum come under the Word
of God and need to take into account His creative,
redemptive and sanctifying work. Christian
education is a cooperative work including parents,
church, child, and teacher — all operating
submissive to God’s will” (Wessler, 1978, 2).

Whether we consider a formal religion curriculum
for children which presents a year-long plan of
learning experiences, a short thirteen week topical or
Bible study for adults, or a single lesson for any age
level, the plan has to be apparent to the leader and
learners. Plans need objectives. Our basic
philosophy is projected in the objective of Christian
education (Wessler, 1978, 5), namely:

The objective of Christian Education is
that everyone through the Word and Spirit
may—know God and His seeking and
forgiving love in Christ and respond in faith
and love;—identify himself as a son of God, a
member of Christ’s Body; and as such grow
in self-understanding and self-acceptance,
express His love through service to fellow
human beings, relate responsibly to His holy
creation; and—live in the Christian hope.
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We should teach that which God would have us
teach, namely, to accept His invitation to an
everlasting relationship with Him in His Son, Jesus
Christ. “Christian education is the way in which the
church carries out a major function, the teaching-
discipling function commanded by its Lord. By it
God’s people (the church) express their faith to each
other and transmit to each new generation those
values that give life meaning, and make the Gospel
relevant in today’s world. Through Christian
education the church enables God’s people to
worship their Lord, witness to His mercy, proclaim
His Gospel, teach His people, and serve all men.”
(Meyer and Rast, 1971, 25)

Select Materials to Fit the Situation

Specifically, what should our schools and parishes
teach? With change on every hand and seemingly in
every day, no one can state an exact curriculum for
each parish, congregational class, or even for each
person. Needs and emphases vary from place to
place and from person to person. What is needed in
the South Bronx may differ vastly from the concerns
of south central Iowa. That which is appropriate for
the elderly veteran of the crossis likely inappropriate
for a babe in the faith. The point is that need and
emphasis at any given time are unique for each child
of God.

Grouping and grading are suitable for expediency
when instructing children and youth. Conversely,
selective grouping and choice are mainstays for
adults. Scope and sequence curricula (Price, 1959,
153-166) for children and for nurturing the faith of
developing adults are available for these groups
from the church. Generally, needs of adults center on
any aspect of knowledge in the faith. The movement
of intergenerational and family groupings is, for the
most part, unique and quite effective. The Body of
Christ concept found in Scripture describes the
growing and supporting relationships to be
developed in the church, regardless of chronological
age. Much could be said about the significance and
importance of such nurturing groups.

Some Curriculum Selection Principles

Some basic principles for selecting materials may
be helpful for planners and teachers of Christian
education. It is not within the scope of this brief
article to provide particulars on curriculum
development. Our concern, however, focuses upon
criteria integral to selecting materials for the various
agencies of teaching in the church of today.

Principle 1. The essential ingredient of content in
our material is that it must be exegetically accurate,
correctly presenting that which is taught about God
in Scripture. To learn of God and His deeds one must
know Him from the source of understanding. It is
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only in His Word that we find the doctrines of our
faith. A temptation we often confront is to make
secular information fit God’s purpose. The Christian
day school teacher may attempt to promote
material on ecological balance from a secular
textbook without first considering God’s design for
nature.

Principle II. Materials in Christian education have
a serving function. Regardless of the reason for
learning, enhancement of the individual is inherent
in the process. There is, however, a serving function
outside the learner which touches others through
direct contact or indirectly by changes within the
learner that affect his being. Often the direct
influence is to strengthen others and possibly even to
work toward their salvation. A teenager in a youth
class discussing material on chemical dependency
hears a fellow learner explain how she feels God’s
presence in her life is sufficient in solving personal
problems. That witness causes another’s reflection
to center upon trust, consequently effecting a
stronger hold on faith in God’s assurances. As
William Lehmann stated some years ago, “...guiding
them (the learners) to an increased awareness and
understanding of God and their life with Him,
strengthening their love for Him and their concern
for one another, broadening and deepening their ba-
sic beliefs and understandings.” (Damm, 1965, 19).

Principle III. Relevant materials are a significant
key both in motivating learners and in addressing
their needs. Materials must fit the times in which we
live as well as being appropriate for the individual’s
spiritual development. According to our
epistemology, it is mandatory that the unchanging
truths of God apply to the changing times and
directions of our society. Many adult study topics
available in religious education do not emphasize the
interests and needs of our people. Where the basisis a
Biblical book or reference, curricular offerings
project only the Secriptural directive, often in
outmoded fashion. Fresh insights, new
considerations and contemporary applications are
imperative with rapid change. Without direct
guidance in the using of material, we must rely on
gifted teachers or perceptive learners to give
adequate attention to realistic possibilities for
nurture. This is not to negate the work of the Holy
Spirit but to provide means for His involvement.

Principle IV. A variety of materials must be
available for meeting the variety of spiritual needs
among the learners. Approaches to religious
curricular design and content are numerous. ‘“Life-
experience,” “learner-centered,” “teacher-involved,”
content-oriented,’” ‘““problem-centered,”’
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“task development,” are just a few of the approaches
to designed materials. Basic Bible study, issue-
oriented topics, life/faith development materials,
personal spiritual growth techniques, and doctrinal
and confessional studies are among the myriad of
curricular types. Teaching and learning styles often
dictate preparatory work for authors and editors.
Discussion groups, audiovisual presentations and
the traditional lecture with questions are examples
of the variety of instructional settings found in our
parishes and schools. The age and spiritual maturity
level of the learner must be considered. Interests in
the life of the learners may focus upon social issues
and therefore the materials must focus these upon
the religious perspective and relevency. The writer is
currently conducting research throughout the
church to determine what our pastors, teachers and
people see as future needs in adult education.
Responses indicate a desire for a variety of relevant
materials presented in crisp styles. An example is the
video cassette material for home and church.

Principle V. Characteristics of learners of all ages
are a most important consideration when selecting
instructional materials for Christian education.
Awareness of the differences in spiritual,
psychological, intellectual, and social development
of persons of all ages is imperative for matching
materials successfully with learners and their needs.
Individual learning styles are now being regarded as
primary factors in determining how people learn.

Psychological understanding of processes
must be developed, for it is no more foolish for
a farmer to scatter his wheat over a paved
street and to expect a good harvest than for
religious leaders to ignore the laws of
spiritual growth and to expect significant
changes in individuals or society. (Chave,
1947, 127)

All Sunday school children do not learn best from
any given approach presented in material.
Individual learning strengths and level of
receptivity must be identified for each child. These
factors are even more pronounced with adult
learners where acceptance of that which is taught is
considerably dependent upon one’s perceived needs
and choice of involvement.

Principle VI. In seeking basic guidelines for
selecting materials, especially for children, use
general objectives which would lay the foundation
for study as a guide. One of the most complete lists
prepared in our church body came out of a workshop
established for the development of the Units in
Religion. Time has not altered those objectives and
therefore they are presented here.
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I. A growing understanding and appreciation of the
nature of God and man’s relationship to Him.

A. Agrowingunderstanding and appreciation of
God’s work in creating, preserving, and ruling
the world.

B. Agrowingunderstanding and appreciation of
God’s plan of salvation through Jesus
Christ.

C. Agrowingunderstanding and appreciation of
God’s power and work in imparting the
blessings of salvation.

II. A growing Christian character.

A. A growing understanding of God’s will and of
the life in Christ.

B. The desire to do God'’s will and to be perfect
like Christ.

IIl. Love of fellow men, expressing itself in the
application of Christian principles in all relation-
ships.

A. The realization that love is the basis for all
Christian relationships.

B. A readiness to discharge group and com-
munity obligations in a spirit of love.

IV. A rich devotional life as a source of spiritual
strength.

A. The realization that Christian faith and
strength for a sanctified life comes from God
through the means of grace.

B. Faithful use of the Scriptures, through which
the power of God flows into human beings.

C. The joyful use of the sacraments for the
strengthening of the Christian life.

D. The use of prayer as a means of daily com-
munication with God.

V. Active participation in the life and work of the
church.
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A. Appreciation of the grace of God in establish-
ing and maintaining His church on earth.

B. Intelligent and joyful participation in the
activities of the church in keeping with God-
given interests and talents.

VI The dedication of time, talents, and treasures to
God in a life of faithful stewardship.

A. An eagerness to place God first in thoughts
and actions.

B. Ingeneral, acomplete dedication of the heart
to God in humble and grateful response to
God’slovein Christ Jesus, expressingitselfin
a striving after the perfection of Christian
stewardship “unto the measure of the stature
of the fullness of Christ.” (Eph. 4:14)
(Kramer, 1958, 6)

The Importance of a Curriculum Committee

Who is to determine what material is to be used in
our agencies? This is a vital concern. Often pastors
alone are charged with or assume the responsibility
for confirmation instruction and adult materials.
Sunday school superintendents decide, with
approval of pastors and teachers, which curriculum
to employ. Lutheran school staffs usually give
considerable study to religious content and
approaches. And over all of this, the Board of
Christian education nods approval. This writer
contends that we often end up with a conglomeration
of religious instructional materials that have little
bearing upon either the purposes and objectives of
our programs or the needs of the learners.

Our concern here is mostly for agencies apart from
the Christian day school. A selected committee
whose members have ability and experience should
review curricular possibilities for children in light of
desired objectives. It should discuss these with
teachers and then make recommendations to the
responsible board with attendant reasons for
favoring certain materials. Choosing materials for
youth and adult classes should begin with
consideration of the learners’ desires and stated
needs.

The responsible board or curriculum committee
must develop and keep a continuing record of all
materials employed in the parish. It is helpful to list
all learners in a class together with the materials
that were studied. This is of utmost importance for
children. Unfortunately, mix and match offerings in
the Sunday schools nowadays have resulted in no
clear record of a learner’s experiences. When were the
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Six Chief Parts of Christian Doctrine taught to the
young person aged twelve? When was baptism
studied during those nine years? Was it? Does
anyone know? Is it important? Would not planning
and record keeping be helpful? Whose responsibility
is it?

Train the Teachers to Teach the Bible

Training of teachers in using teaching materials is
not discussed here but it is of such extreme
importance that it should be referenced. Material
cannot, for the most part, teach itself. It is true that
much of our material is-excellent, butits excellence is
not clearly imparted by poor teaching.
Congregations without professionally trained
Lutheran school teachers to train lay teachers would
do well to acquire these services from a neighboring
school congregation’s staff. Another approach is to
use the professional education talent which exists in
practically every local parish.

In summarizing a 1969 Summit Conference on
Christian education, John Choitz’s words remain
most appropriate. “The basic textbook is the BIBLE.
Let us not lose sight of this fact. Let’s give attention
to ways of making this textbook exciting and
relevant. The translations must be sharp, lucid,
clear. Those who read must be taught to love the
Book.” (Choitz, 1969, 83)

Some Opportunities Change Provides
Our intent has been to focus on helping resolve the
dilemma arising when selection of Christian
education materials are to be made for the teaching
agencies of the church. This is only one aspect of
fitting Christian Education to a Changing Society.
We see diverse and significant changes needed in
reaffirming commitments, restructuring and
updating objectives, redesigning materials and
approaches, restructuring programs; in short, more
than minor alterations are required for carrying out
the imperative Christ gives to His church of today.
John Westerhoff may have begged the issue a bit but
he did point to exciting possibilities in the “open
present’’;
If our present programs of religious
education persist there is reason to believe
that tomorrow’s children may be denied an
experience or understanding of the Christian
faith. Yet I do not despair. We are, I believe,
approaching what could become a fertile
stage in the church’s life. The times are
pregnant with new possibilities. The joys and
pains of birth surround us; an alternative
future for church education can break
through. Why? For many and diverse
reasons. A few: persons are becoming
increasingly disillusioned with our present
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attempts at education in the church. New
issues, problems, and opportunities confront
us; old ways of responding prove inadequate.
Experimentation and new models erupt here
and there.” (Westerhoff, 1970, 1)

Though many would be content with the status
quo, the future will bring dramatic social changes
and continue to force us to look again at what we
teach in our parishes and schools.
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A GATHERING OF STRANGERS
(UNDERSTANDING THE LIFE OF
YOUR CHURCH) - Revised edition, by
Robert C. Worley, Philadelphia:
Westminister Press, 1983,

The purpose of the book is to clarify the
interrelationship of the social and
theological foundations of the church. In
this revision of the 1976 original, the
sections on “power” and “structure” have
been strengthened. The book deals with the
question, “How is it possible for this human
organization to be Christian?"’ The question
assumes that the essence of the churchisits
unique task of transforming people.

The author, a faculty member at
McCormick Theological Seminary, takes
the position that the risk in using
contemporary sociological and organi-
zational thought forms to understand the
nature of the church as a human
organization is no greater a danger than
absolutizing words and interpretations of
previous centuries. Obviously there is a risk
that such an approach may reduce the
church to only a human organization. Eric
Fromm’s ‘‘socio-biological-historical
category” as it relates to the formation of
personhood is the starting point of Worley's
reconceptualization of the church, The
author contends that a significant aspect of
church leadership is to understand and
direct the identity forming process for
members of congregations. Many of the
identity words we use — pastor, minister,
layman, laywoman, teachers, layminister
— have a variety of negative and positive
meanings. In earlier days there were
definitions of behaviors and attitudes that
were generally accepted. Today, however,
the lack of clarity regarding clear
expectations for all involved has led to
frustration, bitterness and withdrawal from
the church by clergy and laity.

The book continues by clarifying the
impact of personal and organizational
goals upon congregations and other types of
church organizations. This chapter also
contains the firat of a series of questions and
exerciges to assist leaders to analyze and
direct their local situations. Chapter four,
Forms of Power and the Involvement of
Persons, presents generalizations such as:
Power in voluntary organizations is not
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static and stable, therefore it is not always
helpful for leaders to follow the usual
pattern of searching out power people
within the congregation to gain power from
them; power in voluntary organizations is
not only personal but institutional. The
power of structures is treated in detail, and
this chapter also contains numerous
exercises to assist readers to understand the
structure of their congregations. The book
assists readers to think organizationally.
The material is helpful for leaders who want
assistance in using structures, political
styles, polity, control of resources and
patterns of information sharing to promote
the congregation as an expression of
Christian ministry. Another major
emphasis of the book is the definition of the
“environment” of a congregation. For
example: Pastors who are effective in small
town churches are frequently considered
“eligible” to move up to larger urban and
suburban parishes. Many pastors who have
done so discover quickly that the new
environment precludes procedures and
styles that were successful previously.

The book is well designed. It presents
pertinent questions and proceeds to present
sociological and organizational principles
in a straight forward manner. The final
section of the book, two short chapters,
contains Worley’s synthesis of secular
theory and theological tenents. His
practical theology is easily the most
satisfying portion of the book. The earlier
extended chapter on power is laborious to
digest, but necessary preparation for his
practical statements. Worley’s practical
theology is based on Dietrich Bonhoeffer's
The Communion of the Saints, and Jurgen
Moltman’s essay, “The Lordship of Christ
in Human Society.” Worley understands
and appreciates that congregations are
more than the sum total of the individuals
who hold memberships. Congregations
have “character, climate, purposes, forms of
power and relationships to the
environment.” Therefore, they must be
understood and led organizationally.
Worley contends that the real ministry of
congregation leaders is the administration
of the congregation. This is contrary to the
traditional position that the important
ministry of congregations is preaching and
pastoral care. He maintains that the

effectiveness of a congregation’s
proclaiming work is positively correlated to
its organizational effectiveness. He
believes that the ‘““wise rule’” of
congregations is the primary need of
contemporary parishes. The wholeness of
Christ's ministry is not evident in
congregations today because professional
ministers are expected to “‘do the ministry.”
Ministry is the function of the people as
much as it is of the leaders. The role of the
clergy is to teach, organize, assist, enable
and support the members. Each
congregation must generate a vision for
itgelf which is helpful to its members and to
the community.

Lutheran professional church workers
will find this book provocative and
worthwhile. The book is not a guide book,
although it contains helpful exercises and
questions. The book, however, can be very
useful as a basis for discussion and
reflection. It provides helpful principles
which can form part of the foundation for
understanding the church as a human
organization.

Eugene Oetting

CHRISTIAN EDUCATION IN THE YEAR
2000 by Marion E, Brown and Marjorie G.
Prentice. Valley Forge, PA: Judson Press,
1984,

Here is a thought provoking look into the
future by two United Methodist women who
have pursued the enigmatic future of
Christian education by “learning from the
present’’ through research of very
successful Sunday schools (2,000-11,000).
They state, “The present, coupled with the
experience of the past, must provide insight
and understanding for futuring.” (p. 9)
“Information was gathered in scores of
visitations to Sunday Schools across the
nation, dozens of in-depth interviews, and
over a thousand questionnaire responses.”
(p. 9) In summary, they can conclude that
the Sunday school (and the church) needs to
focus on the Bible and caring. Although
this is news to no one, it does point out the
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(Continued from page 23)

significant impact of Christian education
beyond a “schooling” model. They discuss
intentionality, mutuality, empowerment,
spiritual enrichment, voluntary simplicity,
and interiority of life. They maintain that,
“A lifestyle which focuses on voluntary
simplicity couples with a commitment to
intentionality and mutuality leads to
empowerment of others, fostering a deeper
level of interiority and spiritual
enrichment.” (p. 12) Their predictions of
“newforms” require the following changes
in “churches’:

-from hierarchy to shared ministry

-from clergy to priesthood of all believers

-from Bible as “Conservation” to Bible
as “Basic to Living”

-from emotional evangelism to support
and true care for others

-from a “schooling” model of Christian
education to multifaceted educational
ministry

-from “bigger is better” as an end to
bigger as a means to facilitate relating the
gospel more effectively to people

-from the perception of being Christian as
“old fashioned” to knowing the disciplined
ﬁe in God as the epitome of a truly fulfilling
ife

-from a belief in “miraculous church
growth to planned intentionality

-from a belief that growth in the church is
the task only of the pastor and paid staff,
to an attitude of mutuality between pastor
and congregation on behalf of all.

With a true infusion of the Spirit, we shall
see much joy in the future of Christian
education. They anticipate a welding of
Christian education and evangelism as
Christians reach out in loving concern from
a community and world perspective.

Based on Ephesians 4:11-13, they see

Christian education as centered on change
(Educare). It would appear that we
Lutherans could profit from their findings,
“The Church - A Model of Mutuality in
Ministry” is a very significant chapter
regarding implications for lay ministry. It
discusses specific training “events”; the
need for honest, continual recognition of
effective workers; the importance of
continuous evaluation toward improve-
ment; and the significance of support
elements for effective volunteer team
success.

The authors conclude with a challenge to
Christian educators to use learning
approaches, methods and prayer to
motivate people toward “Self spending
action,” daring them to educate with a
Christian vision for a new age. (p. 126-127),

Glenn O. Kraft
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